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The Story Hubs pilot created ‘Hubs’ in schools with the goal of improving student literacy outcomes and creativity, 
building teacher capacity to support student learning and creation, and a learning community within each school. Story 
Hubs (SH) was piloted in !ve schools and one educational institution between 2019–2022. Each Story Hub contains a 
co-designed creative space, a course program of teacher professional learning (PL), and a peer-to-peer (P2P) learning 
community. Each Hub was also encouraged to nominate a partner school to expand the program reach.

This report presents the evaluation of the Story Hubs pilot. The evaluation purpose was to understand and codify the 
Story Hubs model, capture learnings from the pilot period, and provide accountability to funders regarding outcomes 
achieved. The evaluation included 19 interviews and 23 consultations with teachers, 24 interviews with students, two 
interviews with 100 Story Building (100SB) sta", and a review of documents including student work samples.

EXECUTIVE SUMMARY

What were the outcomes in the pilot hubs?

STUDENT OUTCOMES
Story Hubs contributed to student learning and 
wellbeing. Learning and wellbeing are the two ultimate 
outcomes of Victoria’s Framework for Improving Student 
Outcomes (FISO), which is an evidence-based continuous 
improvement framework for all Victorian government 
schools. The evaluation found that student engagement 
and agency increased when teachers applied the Story 
Hubs principles in their classes. These changes occurred 
consistently over time and for normally disengaged 
students, and during a COVID-a"ected period where 
student engagement has been low. FISO identi!es 
engagement and agency as key elements that support 
learning and wellbeing. 

Story Hubs contributed to improved student writing. 
The evaluation found that students improved their idea 
generation, writing length, and their attitudes towards 
writing, all which contribute to writing outcomes 
according to research. While some teachers said writing 
had improved and others said it was unchanged, this 
evaluation found that particular writing improvements 
may not be recognised by teachers due to a focus on 
functional literacy above creativity and critical thinking. 
The consistency of this outcome was mixed and obscured 
by context and the challenge of measuring creativity and 
critical thinking. 

Student writing and learning outcomes varied across 
schools in line with the level of teacher uptake of Story 
Hubs principles. Story Hubs was one component of 
a broader focus on writing in these schools, so any 
measurable changes in writing would be due in part to 
this broader focus, rather than Story Hubs entirely. The 
magnitude of the change in writing outcomes could not 
be measured due to restrictions for research in schools 
and the presence of major external factors such as online 
learning. 

1

TEACHER OUTCOMES
Story Hubs contributed to improved teacher capacity to 
support student creation and learning. This improved 
capacity was shown by the student outcomes detailed 
above, which reinforced research that shows teacher 
capacity has the greatest potential to positively impact 
student learning. Story Hubs contributed to improved 
capacity primarily through teacher PL – especially 
in demonstrating the Story Hubs teaching principles 
through structured sessions – and the co-designed 
creative space. 

Teacher capacity to support student creation and learning 
has improved in three ways: the learning and application 
of speci!c tools and methods to support student 
engagement, agency, and idea generation; the deeper 
adoption of new attitudes and principles to teaching for 
the same outcomes; and by integrating these principles 
into their curriculum. The evaluation found that teachers 
are tailoring what was learned in PL to suit their classes 
and inquiries, rather than just copying the activities.
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Story Hubs contributed to improved teacher con!dence, 
enjoyment, and sense of support. These outcomes 
stood out in a time when teacher wellbeing, morale and 
e#ciency has declined, and teachers feel dispensable 
and underappreciated despite working incredibly hard. 
Teacher con!dence and enjoyment rose once they 
successfully applied the teaching principles taught in 
PL, and their sense of support was directly due to !t-for-
purpose PL during online learning. 

Teaching outcomes varied across schools according to 
their engagement with and uptake of PL. Teacher uptake 
was high across the Geelong hub, low in two hubs, and 
low but increasing in one hub. Outcomes were consistent 
for teachers across the Geelong hub, who have continued 
to apply the teaching principles in their classes over 
multiple terms.

What was delivered in the pilot period?
School capacity to engage with external programs such 
as Story Hubs was hindered signi!cantly from March 
2020 – November 2021 by COVID restrictions and 
the associated challenges, particularly in Melbourne. 
Story Hubs was designed as a three-year, place-based 
program.

Of the four Hubs, one has been substantially delivered, 
one has partial and ongoing delivery, and two have had 
partial delivery. The co-design process was delivered 
as planned for all four Hubs. The Geelong Hub was 
substantially delivered during the pilot period: these 
schools received a full year of teacher professional 
learning (PL) delivered to the entire cohort of teachers, 
with active ongoing engagement and established partner 
schools. The other three Hubs faced limitations as to the 
extent and reach of PL delivered, ongoing engagement, 
and partner schools.

What was learned about the process for 
implementing each Story Hubs element?
Professional learning: Schools that received funding 

to cover Casual Relief Teacher (CRT) costs had the 
greatest PL uptake. Free PL alone did not ensure 
teacher uptake, as schools were in$uenced by 

time scarcity, CRT availability and costs. The most 
appropriate PL process is to start with structured 
training (‘Sparking Creativity’), then shift towards 
more responsive coaching in the second year. PL 
dates should be planned around the whole-school 
calendar and be locked into teachers’ schedule far in 
advance.

Creative space co-design: The co-design process 
generally worked well and was positively received 
by teachers and students due to the high student 
involvement and agency. The most appropriate co-
design process was shorter and facilitated by 100SB 
rather than teachers. Artists had signi!cant discretion 
in the !nal creation despite the signi!cant student 
agency before that point in the process.

Peer-to-Peer (P2P) learning: Opportunities and teacher 
appetite for P2P learning were limited due to time 
scarcity, which was compounded by COVID. P2P 
learning emerged through the coaching PL, with 
100SB acting as the conduit between schools and 
teachers. This model allowed 100SB to facilitate a 
cross-pollinate ideas between di"erent coaching 
sessions and did not require additional time or 
resources from teachers.

What are the requirements from schools and 
100SB?
The key requirements from schools are a commitment of 
teacher time to PL, active ongoing support from senior 
leaders, and sta" champions to oversee implementation. 

The key requirements from 100SB are to navigate the 
time scarcity in schools, and to learn the unique realities 
of each school in order to tailor their services.

What was learned about scaling Story Hubs 
across schools and partner schools?
Reach within schools was determined by the number 
of teachers who participated in the initial PL sessions, 
and this reach did not increase over time. The level of 
senior leadership involvement in driving implementation 
and the in$uence of sta" champions dictated teacher 
participation in PL and in turn Story Hubs’ reach.

The evaluation found that while school partnerships 
are supported by both education literature and policy, 
schools generally lacked the capacity and resources to 
establish partnerships with other schools. Collaboration 
between partners was bene!cial when it did occur. Story 
Hubs piloted two di"erent ‘partnership models’, but 
lessons from these models are obscured by other factors 
including COVID.  
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Recommendations
The four overall recommendations are:
 

Continue the program.
 

Plan how to address the full resource 
requirements for teacher PL.

 
Ask schools for an upfront commitment of 
teacher time and resources for PL.

 
Develop and use selection criteria for potential 
new Hubs.

OR ELSE LAUGH HA HA HA HA

YOU SHOULD ALWAYS
look at it but 
not touch

FIGURE 1
A sign in the Meadows Hub written by a co-design 
group student. This sign instructs others on the rules 
of the interdimensional control room.

FIGURE 2
Student ideas on display in the Sunshine Hub.

To what extent is Story Hubs appropriate for 
schools?
The evaluation found that Story Hubs was appropriate 
for schools where teachers had time and capacity to 
engage with the program. The demonstrated outcomes 
from Story Hubs elements – student engagement and 
agency, improved teacher capacity, active partnerships 
between schools – are key components of Victorian 
educational policy and supported by research. However, 
implementing Story Hubs was inappropriate (and not 
done) in schools where teachers lacked the time and 
capacity to engage, a challenge compounded by the 
onset of COVID and online learning. 

Recommendations related to each element are:

Professional learning: Keep the process of starting with 
structured PL and then shifting to more responsive 
coaching. Equip teachers to recognise changes in 
writing creativity and critical thinking, and keep 
tailoring PL content to the upcoming needs and gaps 
of teachers. 

Co-design: Keep the co-design process and !nd ways 
to embed student agency into the physical design 
process, COVID allowing.

Partner schools: Revisit how to implement partnerships 
between schools for Hubs with teacher time and 
capacity to engage.
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